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Catch-Up premium strategy statement: St Mary’s C E Primary School 2020-2021

school St Mary’s C E Primary School

Academic Year 2020/21 Total Catch Up Premium funding £19,200 Date of most recent Catch-Up Premium Statement Nov
2020

Total number of pupils 240 Date for next internal review of this strategy Sept 2021

Catch up premium background information
The government announced £1 billion of funding to support children and young people to catch up lost time after school closure. This is especially important for
the most vulnerable and disadvantaged backgrounds.

This funding includes:
e a one-off universal £650 million catch up premium for the 2020 to 2021 academic year to ensure that schools have the support they need to help all
pupils make up for lost teaching time
e a £350 million National Tutoring Programme to provide additional, targeted support for those children and young people who need the most help, which
includes:
4 a schools programme for 5 to 16-year-olds — for more information, see the National Tutoring Programme FAQs
%+ a16to 19 tuition fund
4 an oral language intervention programme for reception-aged children

Eligibility

The followings settings are eligible:

. primary, secondary and all through local authority-maintained schools, academies and free schools
. local authority-maintained special schools

. special academies and free schools

. special schools not maintained by a local authority

. pupil referral units

. alternative provision (AP) academies and free schools

. local authority-maintained hospital schools and academies

. independent special schools


https://nationaltutoring.org.uk/
https://nationaltutoring.org.uk/faqs
https://www.gov.uk/guidance/16-to-19-funding-16-to-19-tuition-fund
https://www.gov.uk/government/publications/catch-up-premium-coronavirus-covid-19/the-reception-year-early-language-programme-neli

Funding allocations

School allocations will be calculated on a per pupil basis.

Mainstream school will get £80 for each pupil in from reception to year 11 inclusive.

Special, AP and hospital schools will get £240 for each place for the 2020 to 2021 academic year.

We have applied additional weighting to specialist settings, recognising the significantly higher per pupil costs they face. A typical primary school of 200 pupils
will receive £16,000 while a typical secondary school of 1,000 pupils will receive £80,000.

Payment Schedule

Schools will get funding in 3 tranches.

Autumn 2020 - this is based on the latest available data on pupils in mainstream schools and high needs place numbers in special, AP, hospital schools
and special schools not maintained by a local authority.

Early 2021 — based on updated pupil and place data. This payment will also take account of the initial part payment made in autumn 2020 so that schools
will receive a total of £46.67 per pupil or £140 per place across the first 2 payment rounds.

Summer 2021 term - a further £33.33 per pupil or £100 per place.

How funding allocations are calculated

For mainstream schools, we will use the 4 to 15 pupil headcount from the October 2020 census. For special, AP and hospital schools, we will use:

. 2019 to 2020 academic year place numbers from the published local authority 2019 to 2020 financial year budget returns for local authority-maintained
schools
. the published high needs place numbers for the 2020 to 2021 academic year for academies and special schools not maintained by a local authority

Similar to the pupil premium, schools should use the sum available to them as a single total even though funding is calculated on a per pupil or per place basis.
Funding will only be available for the 2020 to 2021 academic year and will not be added to schools’ baselines in calculating future years’ funding allocations.

Using catch-up funding

Schools should use this funding for specific activities to support their pupils to catch up for lost teaching over the previous months, in line with the curriculum
expectations for the next academic year in actions for schools during the coronavirus outbreak.

While schools can use their funding in a way that suits their cohort and circumstances, they are expected to use this funding for specific activities which will help
pupils catch up on missed education.


https://www.gov.uk/government/publications/pupil-premium/pupil-premium#use-of-the-pupil-premium
https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools#section-3-curriculum-behaviour-and-pastoral-support
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To support schools to make the best use of this funding, the Education Endowment Foundation (EEF) has published a coronavirus (COVID-19) support guide for
schools with evidence-based approaches to catch up for all students.
To support schools to implement their catch-up plans effectively, EEF has published the school planning guide: 2020 to 2021. This will provide further guidance
on how schools should implement catch-up strategies and supporting case studies to highlight effective practice.

Accountability: school leaders and governors

School leaders must be able to show they are using the funding to resume teaching a normal curriculum as quickly as possible following partial or full school
closure.

Governors and trustees should scrutinise schools’ approaches to catch-up from September 2020, including their plans for and use of catch-up funding. This
should include consideration of whether schools are spending this funding in line with their catch-up priorities, and ensuring appropriate transparency for
parents.

Monitoring by Ofsted

Ofsted will visit some schools during the autumn 2020 term to discuss how they are bringing pupils back into full-time education. These discussions may include
plans schools have to spend their catch-up funding. Ofsted may resume routine inspections from January 2021 although the exact timings are being kept under
review.

When routine inspections restart, Ofsted will make judgements about the quality of education being provided and how school leaders are using their funding
and catch-up funding to ensure the curriculum has a positive impact on all pupils.

Introduction:

St Mary’s C E Primary School was judged as Good across all categories in June 2017. In June 2018, the school received an Outstanding Judgement for SIAMS
(Statutory Inspection of Anglican and Methodist Schools). This is against a backdrop of serving a highly deprived locality. Pupils encounter many barriers to
education and learning. However, a culture of high aspirations is embedded here at St Mary’s to ensure that no child is left behind.

We are currently building a curriculum that places equal emphasis on credibility (or content), coherence, compassion, creativity and community. All learners,
regardless of their ability, will benefit from the school’s approaches to teaching and learning so that all pupils become empowered citizens of the world. The
children of St Mary’s are expected to attain better than expected outcomes.

The government is clear that Catch-Up funding is additional funding allocated to schools to help support children and young people to catch up lost time after
school closure.


https://educationendowmentfoundation.org.uk/covid-19-resources/covid-19-support-guide-for-schools/#nav-covid-19-support-guide-for-schools1
https://educationendowmentfoundation.org.uk/covid-19-resources/covid-19-support-guide-for-schools/#nav-covid-19-support-guide-for-schools1
https://educationendowmentfoundation.org.uk/covid-19-resources/guide-to-supporting-schools-planning/

Covid-19

The school acknowledges that the learning and progress of children has been significantly disrupted during this year due to Covid-19. Children from
disadvantaged backgrounds are more likely to have been affected severely by school closures and will need more support to return to school and settle back into
school life. However, we will do everything possible to make sure that gaps are identified swiftly and that the appropriate targeted intervention is put in place
and reviewed in a timely fashion.

Principles:

All members of staff and governors accept responsibility for disadvantaged pupils and are committed to meeting their pastoral, social and academic needs within
a caring environment. As with every child in our care, they are valued, respected and entitled to develop his/her full potential, irrespective of need.
The link governor for Catch-Up Premium is Emilia Pacetta.

Use of funds

Schools should use this funding for specific activities to support their pupils to catch up for lost teaching over the previous months, in line with the guidance on
curriculum expectations for the next academic year. Schools have the flexibility to spend their funding in the best way for their cohort and circumstances.

To support us to make the best use of this funding, the Education Endowment Foundation has published a support guide for schools with evidence-based
approaches to catch up for all pupils (See also EEF - School Planning Guide 2020-21 ).

We have considered this when planning our approach for the use of this funding.

Accountability and Monitoring

As with all government funding, we must be able to account for how this money is being used to achieve our central goal of getting back on track and teaching a
normal curriculum as quickly as possible.

Given their role in ensuring schools spend funding appropriately and in holding schools to account for educational performance, our governors should scrutinise
schools’ approaches to catch-up from September, including their plans for and use of catch-up funding. This should include consideration of whether schools
are spending this funding in line with their catch-up priorities, and ensuring appropriate transparency for parents. (DfE guidance - Coronavirus (COVID-19)
catch-up premium - updated 19/11/2020)


https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools#section-3-curriculum-behaviour-and-pastoral-support
https://www.gov.uk/government/publications/actions-for-schools-during-the-coronavirus-outbreak/guidance-for-full-opening-schools#section-3-curriculum-behaviour-and-pastoral-support
https://educationendowmentfoundation.org.uk/covid-19-resources/guide-to-supporting-schools-planning/
https://educationendowmentfoundation.org.uk/covid-19-resources/guide-to-supporting-schools-planning/
https://educationendowmentfoundation.org.uk/covid-19-resources/guide-to-supporting-schools-planning/
https://educationendowmentfoundation.org.uk/covid-19-resources/guide-to-supporting-schools-planning/
https://educationendowmentfoundation.org.uk/covid-19-resources/guide-to-supporting-schools-planning/
https://educationendowmentfoundation.org.uk/covid-19-resources/guide-to-supporting-schools-planning/

Provision

In order to meet the above requirements, the Governing Board of St Mary’s C E Primary School will ensure that provision is made which secures the teaching and
learning opportunities that meet the needs of all children. As part of the additional provision made for children to catch up, the Governors of the school will
ensure that the needs of all such pupils are adequately addressed. The deprivation indicator for St Mary’s is set within quintile 1 (highest percentage of schools
nationally) at 0.4.

We have raised staff awareness to ensure learning is personalised and provision is monitored through work scrutiny, data analysis and lesson observations. Pupil
progress meetings identify any year group or class that is underachieving and any intervention needs are addressed with SMART Targets set. Attendance
interventions are ongoing and figures for this group show the difference has closed compared to that of other pupils over the last five years, the closure of
schools during the current pandemic will see the need to once again accelerate the closure of gaps for our children.

Teaching
The most important resource schools have to improve outcomes for their pupils are great teachers.

Targeted Academic Support

There is extensive evidence supporting the impact of high quality one to one or group tuition as a Catch-up strategy. Tuition delivered by qualified
teachers is likely to have the biggest impact.
Pupil Assessment and Feedback

Assessment information can help teachers determine how to most effectively support their pupils. Every pupil will have been affected differently by
Covid-19. Setting aside time to enable teachers to assess pupils” wellbeing and learning needs is likely to make it easier for teachers and other school
staff to provide effective support (supported by Place2Be practitioners and resources).

Wider Support
Here at St Mary’s we have provided extensive pastoral support to pupils and families during the pandemic. Additional support in the new school year will focus on
providing regular and supportive communications with parents, especially to increase attendance and engagement with learning.

To support us to make the best use of this funding, the Education Endowment Foundation has published a support guide for schools with evidence-based
approaches to catch up for all pupils. We have considered this when planning our approach for the use of this funding.

The barriers we need to address to help our pupils catch up

Ensure pupils are in school every day to learn.



Supporting pupils emotional wellbeing.

e Supporting pupils re-establish behaviours for learning.
e Re-engaging pupils in the curriculum and learning.

e Re-establish positive relationships.

e No device to access home-school learning.

Expected progress not made due to lockdown, including:

e Pupils not at appropriate chronological age in English and Maths.

e Missed daily phonic teaching in Early Years and Key Stage 1 —impacting on early reading and writing skills and confidence.
o Delayed progress in reading skills, fluency and comprehension.

e Gaps in Mathematical knowledge and understanding.

What we plan to do

e Monitor and address pupil attendance and absence.

e Asa ‘Place2Be’ school we will be using the approach to support all pupils emotional and social wellbeing.

e Providing emotional support / intervention for identified pupils — building resilience and confidence - within school hours and after school.

e Provide a device for home use to support home-school learning where identified.

e Establish Google Classrooms early on for homework and remote learning in the event of self-isolation / lockdown.

e Develop inclusive classrooms in order to engage and support all pupils including SEND. Professional development provided to staff from Education
Psychologist.

e Professional development for all staff (Reception to Year 6) linked explicitly to the teaching of phonics, spelling and accelerated progress.

¢ Daily phonics taught in Year 3 and 4 (as well as Early Years and KS1).

e Purchasing of more decodable reading books to support reading development including reading at home.

e Regular 1to 1 reading within school for all pupils; more regular opportunities for identified pupils.

o Key Stage 2 pupils to have access to ‘? online to support and accelerate progress in reading both at school and home. (cF)

e Targeted English and Maths support through dedicated curriculum time.

e Maths???

e Additional teaching assistant / teacher support

o Develop teacher’s use of assessment for learning — identify gaps in learning and meet pupil’s needs in order to accelerate progress. Professional
development provided to support.

e Opportunities for regular retrieval of knowledge and skills linked to prior learning — supporting links with new learning.



How we will check that our plan is making a difference

e Establishing baselines in learning.

e Pupil progress meetings / discussions with class teachers and TAs.
e Regular monitoring of teaching and learning and pupils work.

e Talking to pupils.

e Tracking of pupil progress data.

e Progress / outcomes from interventions.

When producing this report, we referred to the following information and research:

% School context data
< Internal assessment and reporting software

% The Sutton Report
% Research based Evidence from the EEF
+ Rapid evidence assessment Impact of school closures on the attainment gap

£ The EEF guide to supporting school planning: A tiered approach to 2020-21
£ Metacognition and Self -Regulation: Evidence Review May 2020

% Results of staff and pupil consultation regarding engagement with remote learning and access to devices

% Analysis of attendance records



September Wider Opening - Baseline Data

Year group | Age-
(Assessment | Related Maths | Reading { Writing { Grammar | Phonics Intervention Focus
method) Expectation
R Well below 84% 95% 95% 95% .
(Teacher Below 16% soq soq Not so; Conversational language
? ° ° assessed ? Social skill development
assessment) | At or above | 0% 0% 0% 0%
Y1 Well below | 65% 68% 77% 40% _
(Teacher Bel 19% 204 10% Not 579 Phonics development / Number bonds/
elow ? ° ? assessed ° Social skill development
assessment) | At orabove | 16% 25% 13% 33%
Y2 Well below | 70% 67% 79% . 12% Conversational language/ Social skill development/
(Teacher Below 30% 24% 21% assessed 31% Number bonds/ Reading for meaning/ Phonological
assessment) At or above 0% 9% 0% 57% awareness
Y3 Well below 36% 32% 83% Not Not Speaking and listening / Social skill / Reading for
(Teacher Below 43% 43% 17% meaning/ Age-related number facts/ Grammar for
assessed | assessed L
assessment) | At orabove | 21% 25% 0% writing
va Well below | 10% 18% 92% 41%
Not Learning behaviour/ Social skill/ Age-related number
(NFER Below 39% 23% 8% 36% o
assessed facts/ Grammar for writing
assessment) | At or above | 51% 59% 0% 23%
Y5 Well below | 23% 23% 93% 26%
Not Learning behaviour/ Age-related number facts/
(NFER Below 19% 17% 7% 26% o
assessed Grammar for writing
assessment) | At or above | 58% 60% 0% 48%
Y6 Well below 27% 22% 97% 27%
Not Learning behaviour/ Age-related number facts/
(NFER Below 9% 25% 3% 12% ..
assessed Grammar for writing
assessment) | At or above | 64% 53% 0% 61%




Academic year

2020/21

programme proven to help 4-5 year
olds overcome language difficulties. It
combines small group work with one-
to-one sessions delivered by trained
teaching assistants, targeting
vocabulary, narrative skills, active
listening and phonological awareness.

November 2019. This intervention will be used
to target low levels of language skills and poor
communication. The EEF Toolkit highlights the
benefits of early years and oral language
interventions.

Feedback from practitioners during % termly
progress meetings

pleasure, accurately pitched
books, in line with appropriate
phonic phase, will also lead to
children applying their phonic
skills on a daily basis.

Year Group | Chosen action/approach What is the evidence and rationale How will you ensure it is Outcome Cost
for this choice? implemented well?
Whole school | Become a hub school for Mental Children are facing a challenging time going into| Termly reports together with multi agency The development of a whole £500
Health Support Teams in school. the autumn term putting in place and| cross working arrangements school approach to mental
Having an on-site mental health implementing the necessary arrangements for health and wellbeing earlier,
practitioner will assist with the wnder' re-openlng. Access to mental health Staff report that children are able to access the | including promoting posnt'lve
- support is more important than ever for| curriculum and feel safe and happy. mental health and supporting
referrals for families ) .
children and young people to support them in teachers to deal or respond to
dealing with the impact of COVID-19 and mental health issues more
lockdown. effectively
Whole school | Place2Be (Integrated approach and As a member of the Child Outcomes Research| Termly impact reports are produced by School| The development of a whole £10,000
specialist expertise) Consortium (CORC), Place2Be receives annual| Project Manager school approach to mental
To provide early supportto spot | reports benchmarking the outcomes of their health and wellbeing earlier,
mental health problems before they | Services against other organisations. including promoting positive
develop and help children cope with mental health and supporting
current challenges teachers to deal or respond to
mental health issues more
effectively
Whole SEND Support Teacher (1 day) EEF toolkit identifies 1:1, small group SENCO to identify work with SEN Increase progress of £10,000
school support and language interventions as Support Teacher and devise timetable identified children
having a positive impact Impact evaluated termly by SENCO
Infants Ratio of adult to child support is Targeted interventions - Research suggests that| Monitoring and tracking key group Children settle well and make £5000
high: short, regular sessions of about 30 minutes, 3-5 | Embedding learning behaviours good progress and percentage
Reception - 1: 6 times a week over a set period of time, such as | Assessment and observational data of children achieving age
Year1-1:10 6-12 week, appear to result in optimum impact related outcomes is in line with
’ national
Year 2 -1:8
Infants RWI 1:1 support programme Our mission is to teach every child to read and| Regular assessments, training for relevant staff | Every child a reader, every £1,500
write, and to keep them reading. No exceptions | and parent sessions child a writer for life
EYFS The Nuffield Early Language |NELI has been robustly evaluated through a| Regular assessments against September Increased confidence in £1,500
Intervention (NELI)- a 20-week |randomised control trial between June 2018 and| baseline reading, promote reading for
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Year 1 Deploy Early Years specialist teacher Child development research tells us that the| Have a long-term plan and work towards this Year 1 teachers need to have
in Year 1 to aid transition and merge step up the corridor from Reception to Year 1| in manageable stages starting early and time to share what the Key
curriculums from EYFS to Year 1 does not mean a change in how children learn. | communicate positively with everyone Stage 1 expectations are and
There are very few differences in learning| involved. to ask what they want and
characteristics between a 5, 6 or 7-year-old need to know about the
(Fisher) children
Year 2 Assistant head providing booster for Booster classes have yielded excellent results in | Use of gap analysis to develop Maths and The difference will be £9,750
children identified as falling behind previous years Literacy skills diminished
their peers during lockdown Address misconceptions noted in lessons
through group/1:1 to enable catch up within
future lessons
Juniors Invest in NFER assessment analysis NFER test analysis affords teachers effective Gap analysis tool will be completed within 1 Gaps in learning identified and £1,500
tool and termly tests diagnostic assessment. Personalised learning | week of teats being conducted. addressed to enable rapid
to individuals will address missing concepts. SENDCO scrutinise papers within 1 week progress
Children take test papers home
Year 3 Deploy advanced skills TA Evidence consistently shows the positive impact | Phonics support provided to those not A higher percentage of £7,000
that targeted academic support can have (EEF meeting ARE for phonics children at age related and
School Planning Guide) Daily small group support above
Regular assessments to ascertain progress
Year 3 Tailored small group RWI Targeted interventions - Research suggests that| Regular assessments Any gaps are identified and £1,500
intervention programme to run short, regular sessions of about 30 minutes, 3-5 | Staff are well trained to identify progress and | more children are working at
alongside Literacy and Language times a week over a set period of time, such as | move children up to appropriate group as ARE
sessions 6-12 week, appear to result in optimum impact quickly as possible
Year 4 Ratio of adult to child support is Targeted interventions - Research suggests that| Monitoring and tracking key group Children make good progress Ongoing cost
high — 1:8 short, regular sessions of about 30 minutes, 3-5 | Embedding learning behaviours and percentage of children
times a week over a set period of time, such as | Assessment and observational data achieving age related
6-12 week, appear to result in optimum impact outcomes is in line with
national
Year 5 Assistant head supporting Year 4 and As an expert teacher the AHT has developed a| The provision of targeted academic support,| A higher percentage of £9,750
Year 5 to catch up following school broad array of teaching strategies that,| including how to link structured one to one or| children at age related and
closure period combined with subject knowledge and| small group intervention to classroom| above
knowledge of children, will positively impact on teaching, is likely to be a key component of
learning. effective planning for this academic year.
Year 6 Assistant head providing booster for Booster classes have yielded excellent results in | Use of gap analysis to develop Maths and The difference will be £9,750

children identified as falling behind
their peers during lockdown

previous years

Literacy skills

Address misconceptions noted in lessons
through group/1:1 to enable catch up within
future lessons

diminished




